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"Committed to the Development of All Learners"

The students, faculty, staff, and community of the NKU educational programs are committed to the development of all learners through active collaboration and participation in coursework, projects, and field experiences.  The education programs in the College of Education and Human Services prepare exemplary helping professionals who demonstrate the personal and professional knowledge, skills, and dispositions necessary to provide for the developmental needs of individuals in an increasingly diverse, complex, and technological society.  

KERA Initiatives
As students complete and implement projects and assignments throughout their education programs they will address all components of the KERA initiatives:  Kentucky Learning Goals and Academic Expectations, the Kentucky Program of Studies, and the Core Content for Assessment.  


EPSB Themes 
All NKU professional education programs address and affirm the value of diversity in education, the importance of helping all children develop reading and literacy skills, attaining high levels of skill in assessing the outcomes of instruction, and using those skills to develop strategies for closing identified achievement gaps.  This course will provide students an opportunity to demonstrate their knowledge, skills, and dispositions in the particular themes of diversity, assessment, literacy/reading, and closing the achievement gap.

The work you do in this course is subject to the NKU Student Honor Code:  http://deanofstudents.nku.edu/codes_and_policies/codeofstudent_rights/index.php
The Honor Code is a commitment to the highest degree of ethical integrity in academic conduct, a commitment that, individually and collectively, the students of NKU will not lie, cheat, or plagiarize to gain an academic advantage over fellow students or avoid academic requirements.
Students in the education programs must also adhere to the COEHS Code of Ethics:  http://coehs.nku.edu/docs/COEHS_code_ethics_20.doc.
Students with disabilities who require accommodations (Academic adjustments, auxiliary aids or services) for this course must register with the Disability Services Office.  Please contact the Disability Service Office immediately in the University Center, Suite 101 or call 859-572-6373 for more information.  Verification of your disability is required in the Disability Services Office for you to receive reasonable academic accommodations.  Visit the disability services website at http://disability.nku.edu.

Mission

The College of Education and Human Services will prepare exemplary educators who demonstrate the knowledge, skills, and professional dispositions necessary to provide for the educational needs of all students in a diverse and technological society.

This model, on which the College of Education has built its teacher preparation program, represents the effort to prepare teachers and instructional leaders for ever-changing roles and continuous personal and professional self-improvement.  These professionals know how to evaluate and modify current teaching approaches to meet emerging student needs.  This ability is grounded in a thorough knowledge of current theory and the ability to evaluate these theories and beliefs in light of new information and circumstances.  The College of Education places particular emphasis on the NCATE themes of diversity, technology, assessment, evaluation, intellectual vitality, conceptual framework, and professional community.
Professor:
Dr. Doug Feldmann

Office:

BEP 276

Phone:

859-572-5829

E-Mail:
feldmannd1@nku.edu

Office Hours:
Mondays 4:00-7:00 p.m., Thursdays 5:00-8:00 p.m., and by appointment
Required Text:

Wiggins, G., and McTighe, J. (2006).  Understanding by design (2nd ed.).  Upper Saddle
River, NJ:  Merrill/Prentice Hall.
Suggested Text:

Feldmann, D. (2003).  Curriculum and the American rural school.  Lanham, MD:


University Press of America.

(Other brief readings to be provided by the instructor)

Kentucky Teacher Standards Address in this Course
(Satisfied through successful completion of the Action Research Project/Teaching Analysis Paper and Discussion Board activities)

STANDARD 1:  THE TEACHER DEMONSTRATES APPLIED CONTENT KNOWLEDGE

The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in those areas.

STANDARD 2:  THE TEACHER DESIGNS AND PLANS INSTRUCTION

The teacher designs/plans instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

STANDARD 3:  THE TEACHER CREATES AND MAINTAINS LEARNING CLIMATE

The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

STANDARD 4:  THE TEACHER IMPLEMENTS AND MANAGES INSTRUCTION

The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

STANDARD 5:  THE TEACHER ASSESSES AND COMMUNICATES LEARNING RESULTS

The teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

STANDARD 6:  THE TEACHER DEMONSTRATES THE IMPLEMENTATION OF TECHNOLOGY

The teacher uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community; and conduct research.

STANDARD 7:  THE TEACHER REFLECTS ON AND EVALUATES TEACHING AND LEARNING

 The teacher reflects on and evaluates specific teaching/learning situations and/or programs.

Course Description 
The focus of this course will be on how the foundations of curriculum studies engage the student in reflection upon discipline-specific instructional strategies that positively impact effective teaching and student learning.  The course will be taught with a job-embedded focus where students critically examine their own practice within a learning community environment.  There are three principles that drive the organization of this course:
●
Learning best takes place when it is meaningful 
One of the driving forces of this course is to bring graduate education closer to the actual work of the teachers. Teaching and student learning will improve if teachers are engaged in critical thinking about their own practice. By making this course job-embedded (i.e., connecting to the actual work that teachers are doing in the classroom), it is presumed that the teacher will experience a greater connection of his/her coursework to the classroom.
●
Learning best takes place in a supportive community 
Often, learning can most effectively take place in a social environment; to this end, the student in this course will be required to collaborate with colleagues to varying degrees. 

●
The teaching process is recursive and some of the best learning best takes place when there is opportunity for meaningful reflection
Learning often best occurs at the point of reflection. It is this reflective step that encourages deeper-level thinking and encourages risk-taking and the potential for powerful instruction.

Course Goals

· This course creates a new professional development model where teachers are engaged in a sustained learning community with the focus on engaging in instructional design and engaging in discipline-specific “best practices.”
· Teachers will be engaged in planning, teaching, and reflecting on their instruction through collaborative input.
· In the first part of the course, students will be engaged in an overview of the foundations of curriculum studies and instructional practices. Students will read, reflect, and engage in meaningful learning activities to facilitate understanding of these elements and how they relate to effective teaching and learning.

· For the second part of this course, students will choose an area they would like to more thoroughly investigate in order to enhance their own practice.  The teachers will share their learning through the development of an inquiry plan and action research around this selected element.

Course Assignments 

Teaching Analysis Project (35 points)

You are to construct a paper which details your investigation of an area of need in your professional setting, including your collaboration with colleagues in addressing the need and (ultimately) your reflections upon the results of your plan of action.  Typically, students completing this assignment choose to research a phenomenon in their own teaching classrooms, and in doing so, generate reflective data to produce a positive change in the instructional environment of their classroom or school for the future.
Topics for classroom or school-wide inquiry may include issues related to instruction, classroom management, communication with students’ parents, professional development, interaction with school administration, and other areas.  Further ideas for this assignment may develop in conjunction with the leadership experiences you record on your Activity Log (see below).  Additionally, this project may also be used as a catalyst for future research you conduct in your Teacher as Leader master’s degree program.
The Teaching Analysis paper should consist of the following minimum components:
· The Inquiry Question (approximately 1 double-spaced page)
· Create a guiding question for your inquiry – i.e., an area of professional interest for you that will enhance your teaching, a potential area of need for your student population, or a potential area in need of improvement for instruction for yourself or your school.  From this guiding question, you will create an action plan (“The Inquiry Study,” below) that will investigate this question in your setting, producing data which you can use to make adjustments in your teaching methodologies in the future.
· Rationale – Aims, Goals, and Objectives (2-3 pages)

· Justify the how the Inquiry Question relates to the mission of your school, as well as the Kentucky Core Content (or your applicable state) as well as the more specific instructional objectives from the content that you set for your classroom.  In this section, you should also include a selection of philosophical underpinnings from the professor’s online lecture documents and the Wiggins and McTighe text to support the research you wish to conduct.  For example – from which curricular philosophy are you approaching this project?  Which strategies offered by Wiggins and McTighe are you going to include in your project?
· The Inquiry Study (4-6 pages)
· This section will discuss, in detail, an action plan you will utilize to carry out this inquiry area in your classroom.  As part of this inquiry, you may discuss the observations, reflective notes, interviews, or other collections of documents that you conducted as part of your research.  In this section, include:
· A review of any pertinent literature you can find on your issue

· A demographic summary of the population with which you are working

· Your methods for gathering and analyzing your data
· Results and Reflection (2-4 pages)

· Reflect upon the success of the project’s implementation, and how your analysis of the project’s data helped you better understand and address the Inquiry Question you designed.
You will be asked to briefly share the design and results of your project in the final week of the course.
Anonymous samples of Teaching Analysis papers, submitted in this course in previous semesters, will be made available as models.

As a reference, you can refer to the Kentucky Combined Curriculum Document at:  http://education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Combined+Curriculum+Documents/default.htm
Outline of Teaching Analysis Project (10 points)

As a starting point for your work on the Teaching Analysis project (as described above), an outline of your project will be due via e-mail attachment to the professor by Sunday, September 26 at feldmannd1@nku.edu (however, your research and writing related to your project may certainly commence before this date).  While your outline may take whichever format you wish (bulleted points, Roman numerals, narrative, etc.), you should be certain include the goals of your study, a description of your student population, your timeframe for completion of the research, your colleagues’ involvement, and other topics you deem important to the outlay of your project.
Blog on Leadership Activities and Teaching Analysis Project (25 points)

During weeks 6-11 of the course (from September 27 to November 8, while you are conducting your fieldwork for your Teaching Analysis project), you are to maintain a blog, housed on our Blackboard page, that chronicles your experiences in developing your leadership activities and the Teaching Analysis project.  Generally defined, a “blog” is an on-going, online journal centered around a particular theme.  Directions for writing the blog will be presented on our Blackboard page at the appropriate time.  You must complete all the assigned blog entries to receive full points in this area.
As your blog develops, you should address the concepts presented in the online lectures/information given by the professor as well as that from the Wiggins and McTighe textbook, illustrating how the course concepts are contributing to the development of your leadership activities in the field and your Teaching Analysis paper.
Quiz on Curriculum Foundations (15 points)

During the fifth week of the course (the week of September 20) a quiz will be administered, covering notes and readings to date regarding the foundation areas of curriculum.  Directions for taking the quiz will be posted on our Blackboard page at the appropriate time.  A study guide will be offered in advance of the quiz.
Other Required Participation, Discussions, and Postings (15 points)

In addition to the above assignments, you will be required to:

- Participate in our other weekly online Blackboard discussions (outside of your regular blogging in weeks 6-11);
- Informally “report” on your Teaching Analysis project to the class at the end of the semester (i.e., share what you have learned); and
- Compile an Activity Log of your leadership activities in the field.
As this course is part of your Teacher as Leader graduate program, you will be required to keep an Activity Log to track the leadership activities in which you are engaged.  Each semester, you are required to engage in at least 20 clock hours of leadership experiences in the field, the proper completion and recording of which on the Activity Log will help satisfy your course points in this area.  These activities might include, but are not limited to:

· Participating in a workshop;

· Mentoring other teachers;

· Peer-coaching;

· Sharing data with your colleagues regarding effective instructional techniques in your classroom;

· Collaborating with fellow teachers in some other manner while addressing curricular and/or instructional issues;

· Other activities in which you reflect upon your own teaching practice;

· Other activities in which you provide leadership to your colleagues

A further list of potential activities (as well as the Activity Log sheet you are to use) will be provided by the professor early in the course.  These activities may also ignite ideas for your Teaching Analysis project as you proceed through them.  The leadership activities may be completed at any point in the course (i.e., you do not need to complete them solely during weeks 6-11).
In addition to being counted as a portion of your final grade, your lively participation in class discussions adds greatly to the knowledge and productivity of the class as a whole.

In short… your attendance and participation is wanted and valued in our class!
Course Grading
The College of Education and Human Services uses the following criteria for final grades in graduate courses:

A.  Excellent: Superior performance, demonstrating a thorough understanding of   required terms and concepts.  Ideas well presented; activities effectively completed; contributions to class discussion consistent and of high quality.  Competence clearly demonstrated in performance and knowledge areas.  Excellent English usage and spelling.

B.  Acceptable: Good performance, demonstrating a clear understanding of required terms and concepts.  Ideas adequately presented; activities completed; good contribution to class discussion.  Competence adequately demonstrated in knowledge areas.  Appropriate English usage and spelling.

C. Passing but below Standard: Demonstrates vague understanding of required terms and concepts.  Inconsistent contributions to class discussions, etc.  Minimal competence demonstrated in performance and knowledge areas.  Marginally-adequate English usage and spelling.

F. Unacceptable

Grading Scale:

(Adopted by faculty in the Department of Teacher Education, effective fall semester 2010)
A
95-100


B-
85-86

A-
93-94


C+
83-84

B+
91-92


C
77-82

B
87-90


F
76 and below

(The grades of A+, C-, D+, D, and D- are not given in graduate studies at NKU)

Incomplete Grades

A grade of “Incomplete” for the course will only be given in cases of extreme, documented, personal emergencies; incompletes will not be given for failure to complete assignments on time.
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Tentative Course Schedule
***  NOTE  ***  -  NEW WEEKLY DISCUSSIONS WILL BE POSTED ON OUR BLACKBOARD SITE BY 5:00 P.M EACH MONDAY.  MAKE SURE YOU CHECK BLACKBOARD AT LEAST 2-3 TIMES A WEEK FOR COURSE NEWS, ANNOUNCEMENTS, AND ASSIGNMENTS.
__








__________________

Week of Monday, August...
23
Course Introduction and Goals
30
Curriculum Basics – Terminology and Philosophical Foundations
Week of Monday, September...
6
Curriculum Basics – Historical Foundations
13
Curriculum Basics – Historical Foundations cont’; The “Hidden” Curriculum

20
Construction of the Teaching Analysis project; Quiz on Curriculum Foundations; Outline of Teaching Analysis Project due September 26
27
Fieldwork on Teaching Analysis Project and Reflection – Blog Discussions
Week of Monday, October...
4
Fieldwork on Teaching Analysis Project and Reflection – Blog Discussions
11
Fieldwork on Teaching Analysis Project and Reflection – Blog Discussions
18
NKU Fall Break – No Course Assignments
25
Fieldwork on Teaching Analysis Project and Reflection – Blog Discussions
Week of Monday, November...
1
Fieldwork on Teaching Analysis Project and Reflection – Blog Discussions
8
Fieldwork on Teaching Analysis Project and Reflection – Blog Discussions
15
Debriefing Discussions from Fieldwork
22
Thanksgiving Break – No Course Assignments
29
Individual Meetings
Week of Monday, December...
6
Individual Meetings; online presentation of Teaching Analysis projects
Bibliography / Further Suggested Reading in Curriculum Studies

Apple, M. (1975).  The hidden curriculum and the nature of conflict.  From Curriculum


Theorizing (Pinar, Ed.).

Beyer, L., & Liston, D. (1996).  Curriculum in conflict:  Social visions, educational

agendas, and progressive school reform.  New York:  Teachers College Press.

Bobbitt, F. (1918).  The Curriculum.  Boston:  Houghton.

Conant, J. (1959).  The American high school today:  A first report to interested

citizens.  New York:  McGraw-Hill.

Counts, G. (1932).  Dare the school build a new social order?  New York:  John Day.

Dewey, J. (1938).  Experience and education.  New York:  Collier Books.

Kliebard, H. (1995).  The struggle for the American curriculum.  New York:  Routledge.

National Commission on Excellence in Education (1983).  A nation at risk:  The

Imperative for educational reform.  Washington, D.C.:  U.S. Government Printing Office.

National Education Association (1893).  Report of the committee on secondary school


Studies [Committee of Ten].  Washington, D.C.:  United States Government


Printing Office.

Pinar, W., and others (1995).  Understanding curriculum.  New York:  Peter Lang.

Rippa, S.A. (1992).  Education in a free society.  New York:  Longman.

Schubert, W. (1980).  Curriculum books:  The first eighty years.  Washington, D.C.:


University Press of America.

Tyler, R. (1949).  Basic principles of curriculum and instruction.  Chicago:  University
of Chicago Press.

Urban, W., and Waggoner, J. (1996).  American education:  A history.  New York:


McGraw-Hill.
