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INTRODUCTION

This Admission Practicum Handbook is designed as a resource for Admission Practicum students,
Cooperating Teachers, and University Supervisors. The material in this handbook is designed to
facilitate the field experience, providing details about policies, procedures, assignments, and
evaluation. This handbook serves as the course syllabus.

The College of Education and Human Services at NKU attempts to provide the student with the
best possible practicum experience. To ensure this, the students are assigned to local public schools
under the direction of qualified teachers, who are recommended by appropriate school officials, and
who work closely with the University Supervisors.

This handbook has been designed and revised by the Admission Practicum Coordinator to define
the roles of the practicum student. It includes descriptions of the roles of the University Supervisor, the
Cooperating Teacher, and the Coordinator; these individuals function as a professional team.

The Admission Practicum is designed to give the student experiences in: (1) observation of
teachers and students in a diverse school; (2) participation in teaching activities; (3) self-evaluation for
teaching; and (4) determination of professional dispositions and potential for teaching.

Observation - In the role of observer, students should make note of a number of classroom and non-
classroom activities, and teaching and learning situations. Students will observe the characteristics of
classrooms with a diverse student population.

Participation - Students should be active participants in classroom and non-classroom activities as well.
These include a variety of teaching-related tasks. Practicum students will not, however, assume
responsibilities for teaching the class full time, as would be the case in student teaching. Students will
not be responsible for designing lesson plans, as the methods courses will be taught during the
Professional Semesters.

Self-Evaluation - Students will be expected to undergo thoughtful and honest self-evaluation. To
evaluate one’s own abilities, interests, and needs in relation to a teaching career is one of the most
important objectives of this practicum.

Professional Dispositions and Potential for Teaching - Another important part of the practicum is to
assess the student’s professional dispositions and potential for success in teaching. The student’s
attitude toward education, as well as minimum skills and dispositions necessary for teaching, will be
evaluated throughout the semester to determine his/her potential for teaching. This assessment will be
completed using a minimum of three official Recommendation Forms.




The Admission Practicum Team:
Coordinator:

Ms. Patsy Fisk

Office: BEP 232

Phone: 572-6634

Fax: 572-1504

E-mail: fiskpl@nku.edu

To schedule an appointment: call Leah Dugar at the Advising center, 572-6944 and select
option 8

Elementary Supervisor:

Ms. Sue Crouch
Cell Phone: 859-409-0353

E-mail: crouchsue@aol.com

Elementary Supervisor:

Ms. Sue Good
Home Phone: 859-442-0372

E-mail: goodsnku@insightbb.com

Middle Grades Supervisor:

Mr. Richard Bredenberg
Cell Phone: 859-912-0405

E-mail: bredenbergr@nku.edu
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Secondary Supervisor:

Ms. Andrea Burrows
Cell Phone: 407-963-6818
Home Phone: 859-384-7305

E-mail: burrowsal@nku.edu

Secondary Supervisor:

Ms. Sandra Rhein Holtsberry
Cell Phone: 859-468-0748
Home Phone: 859-359-4805

E-mail: rheinsa@nku.edu

Text:
A Framework for Understanding Poverty, by Ruby K. Payne, PhD, fourth edition,

ISBN 978-1-929229-48-2

A used book in an earlier edition is also acceptable; this text has been ordered at the campus bookstore,
but may also be found using on-line booksellers.
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Section 1

CONCEPTUAL FRAMEWORK
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Committed to the Development of All Learndgsthe theme that undergirds the Conceptual Framework
for all professional programs in the College of Education and Human Services (COEHS) at Northern
Kentucky University. The Conceptual Framework is supported by the missions of the university and the
college and used by faculty to continuously assess and update the curricula of the initial and advanced
programs. The COEHS created its Conceptual Framework after input from its constituents: education
and arts and science faculty, candidates, staff, and community members. The graphic depicts a
framework of continuously assessing the knowledge, skills, and dispositions that classroom teachers,
instructional leaders, and school counselors must have to facilitate student learning and academic

achievement.
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VISION AND MISSION STATEMENT
The vision of the College of Education and Human Services (Unit) is to prepare exemplary helping

professionals who demonstrate the personal and professional knowledge, skills, and dispositions
necessary to provide for the learning, growth, and developmental needs of individuals in an increasingly

diverse, complex, and technological society.

The mission of the College, in alighment with the university’s core values, is to realize our vision through
collaboration and mutual support among the programs’ students, faculty, staff, and communities.



COLLEGE GOALS
The goals of the teacher education, instructional leadership, and school counselor programs are to:

e Attract, retain, and graduate students of diverse backgrounds;

e Recruit and retain outstanding, committed, collegial, and diverse faculty and staff;

e Monitor progress of, provide feedback to, and evaluate performances of students, faculty,
and staff;

e Promote faculty professional development and scholarship;

e Encourage and model practices based on high standards and expectations, as defined
by professional associations;

¢ Demonstrate a commitment to ethical and professional standards;

e Provide diverse and inclusive teaching and learning experiences;

e Use creative and effective teaching enhanced with the application of current technology;

e Provide a variety of meaningful field and clinical experiences that include working with
diverse populations;

e Seek external funding for innovative programs that enhance learning, growth, and
development to meet the needs of the community;

e Engage in continuous assessment that ensures program effectiveness;

e Provide timely and accurate communication and information to internal and external
constituencies;

e Engage with P-12 schools, university colleagues, community agencies, and other
professional communities to achieve our mutual goals and interests.

PURPOSE

The purpose of the teacher education, instructional leadership, and school counseling programs is to
develop effective professionals who embody the knowledge, skills, and dispositions to teach, lead, and
counsel all learners. This commitment is reflected in the Conceptual Framework through cohesive and
coordinated experiences that stimulate inquiry and develop candidates into successful helping
professionals. Candidates are expected to collaborate with peers, education and other university faculty,
and practitioners in active pursuit of theoretical, disciplinary and pedagogical understanding. The
intention is to provide an experience through which candidates develop the knowledge, skills and
dispositions to function as informed and ethical professionals. Candidates are disposed to think critically,
respect cultural differences, recognize the worth of all individuals, practice with competence and
appreciate the value of continued personal and intellectual growth.

PHILOSOPHY

The Conceptual Framework emphasizes the importance of preparing candidates to support the learning,
growth and development of all students. Faculty are engaged with candidates in classroom coursework
and field experiences, continuously assessing the candidates’ knowledge, skills, and dispositions as they



participate in their various program experiences. We believe the educator's role is to facilitate learning,
which is accomplished by creating opportunities for all students to actively participate in their program
experiences through methods appropriate to their individual learning styles. Our model is based to a
great extent on the Constructivist Model, borrowing from the tenets of Piaget and Vygotsky and the
Social Cognitive Theory of Learning. However, to increase the appreciation of diverse and expansive
thinking among our students, we encourage the introduction of modern theoretical perspectives (e.g.
race theory, feminist theory, disability studies, etc.).

The theory of Lev Vygotsky (Vygotsky, 1978) extends Piaget’s ideas and states that interaction with
other people and the real world environment is critical for learning and development of children and
adults. Vygotsky emphasized using:

e Explicit instruction to promote learning;
e Collaboration and challenging tasks within a problem solving approach; and
e Group activities to internalize learning processes.

Vygotsky outlined a theory of cognitive development based on the premise that there is a mutual
interaction between children and people with whom they have regular social contact. The child’s
intellectual development is based on social interactions or cooperative dialogues with other members of
society. As adults or more competent peers help children to master meaningful activities, the
communication between these entities becomes part of the children’s thinking. Once the essential
features of this dialogue are internalized, children can use the language to guide them in activities. A
central idea of Vygotsky’s theory is that cognition is always situated in activity and that people learn best
when they are working with others while actively engaged in a problem solving situation.

Social interaction is a major vehicle of learning — whether it is formalized cooperative learning in the
classroom or the natural interactions of children on the playground or in family gatherings. All social
interaction contributes to learning. However in classroom learning the nature of the teacher-student
interaction is paramount. Teacher-student interaction should be collaborative and include teacher
modeling, explaining and questioning. Students should, in turn, be expected to self-question in ways
that enable them to accurately verbalize the concepts being learned (Vygotsky, 1987).

The education, instructional leadership, and school counseling programs implement Vygotsky’s ideas
through the candidates’ active participation in content and pedagogy classes as well as appropriate field
experiences, i.e. practicum, internship, and/or student teaching. During these experiences candidates
construct their knowledge by engaging in a variety of activities, such as developing and teaching lesson
plans, assessing P-12 students, and collaborating with their peers, university supervisors, and
cooperating teachers in the P-12 school.

The Unit’s programs foster learning environments that invite collaboration and cooperation among
learners and instructors and provide opportunities for candidates to be reflective about many issues
related to their future profession as a teacher, instructional leader, or school counselor. Within this



context, candidates are asked to continually reflect and examine their knowledge, skills, and dispositions
with the ultimate goal of becoming a highly qualified practitioner.

CANDIDATE PROFICIENCIES
The Unit’s theme “Committed to the Development of All Learners” is derived from candidate

proficiencies and outcomes pertaining to the standards governing initial and advanced programs. The
Conceptual Framework and its alignment with appropriate national, state, and SPA standards ensures
that candidates demonstrate the knowledge, skills and dispositions needed to positively impact P-12
student learning. In addition, the Conceptual Framework guides faculty to make data driven decisions
when evaluating the effectiveness of candidates and/or programs.

The Unit prepares candidates who are advocates for all learners and are proficient as:

e Knowledgeable scholars (which includes content, professional, pedagogical, diversity and
technical knowledge). Candidates are well-grounded in theory and equipped with a strong
knowledge base to provide learning environments that value diversity, collaboration, and
promote a high level of achievement and quality for all learners.

e Skilled scholars (which includes lesson and unit planning, classroom management, classroom
teaching, communication, reflection, assessment, accountability for student learning, and
technology skills). The effective use of pedagogical skills is essential in building a community of
learners to ensure a positive impact on P-12 learning.

e Collaborative scholars (which includes the ability to collaborate with students, parents, and
colleagues; interpersonal skills; dispositions; professionalism; and self-evaluation). Candidates
contemplate the appropriateness and possible long-term consequences of their professional
dispositions and actions on student performance and all aspects of their teaching and
instruction.

COMMITMENT TO DIVERSITY

Consistent with the Unit’s theme, vision, mission, and philosophy there is a commitment to and value
of diversity. The Unit is committed to attracting and retaining candidates and faculty with diverse
backgrounds and providing diverse and inclusive teaching and learning experiences. The Unit’s theme,
“Committed to the Development of All Learners” further emphasizes an essential belief that all
students can learn at a high level. Faculty members of the COEHS intentionally teach that learning is
not predicated upon gender, race, disability, ethnicity, and/or socio-economic status.

The importance of recognizing the racial, behavioral, and cultural diversity of students has inspired
much recent discussion and research in higher education. Racially diverse environments, when
properly nurtured, lead to gains in educational outcomes for all students. Diversity extends beyond
student demographics. Cultural, philosophical, ideological, language, and intellectual diversity are
among the many forms of diversity which are recognized by the Conceptual Framework and are
integrated into the principles and practices of each program.



At the initial level, all teacher education candidates in the College of Education and Human Services are
required to complete a diversity course as part of the university’s general education requirements, as
well as two special education classes that focus on teaching students with disabilities. In addition, all
candidates at the initial level are required to consider diverse groups of students when developing and
implementing lesson and unit plans in their methods and practicum courses. Faculty in turn evaluate
each candidate’s ability to plan and work with students of diverse backgrounds. Candidates at the
initial level are also required to have experiences working with diverse P-12 students during their
practicum and student teaching experiences. Candidates at the advanced level are required to
complete a course in diversity as well as document working with P-12 students of diverse backgrounds,
which include students with disabilities and Limited English Proficiency, as well as students who are
racially and socio-economically diverse.

Education in a democracy requires a commitment to affirming diversity and meeting the challenges
presented by a wide range of constituents and communities. The Unit prepares candidates who are
equipped with knowledge, competency, and dispositions required to provide equitable educational
experiences for all students within a diverse P-12 population. The Unit envisions that its candidates
emerge as knowledgeable, skilled, and collaborative scholars who are effective communicators and
reflective decision-makers, accountable for the learning of all students.

COMMITMENT TO TECHNOLOGY

The International Society for Technology in Education (2008) states that through the ongoing use of
technology in the schooling process, students are empowered to achieve important technology
capabilities. A key individual in helping students develop those capabilities is the classroom teacher. The
teacher is responsible for establishing the classroom environment and preparing the learning
opportunities that facilitate students’ use of technology to learn, communicate, and develop knowledge
products. Consequently, the Unit faculty believe it is critical that all candidates are prepared to provide
their students with opportunities to develop their technological knowledge and skills.

The Unit is committed to the integration, infusion, and application of technology to
enhance instruction and advance student learning. Each initial certification education
candidate must successfully complete an educational technology class, EDU 313,
Technology Applications for Teachers as well as technology assignments in various
content and pedagogy courses. In addition, before taking the EDU 313 class candidates
for initial certification must demonstrate computer proficiency either through completion
of a pre-requisite computer course or through a computer competency test. Candidates
must complete both technology courses with a C or better to continue progressing in their
teacher education program. The Unit’s advanced programs either require candidates to
complete a technology course or offer technology courses as electives in those programs.

All candidates, except those in the school counseling and instructional leadership programs, are
required to develop and maintain an electronic portfolio (ePortfolio) during their professional
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semesters. The ePortfolio requires candidates to use technology to document their knowledge, skills,
and dispositions as outlined in the ePortfolio rubric and aligned with the appropriate standards.
In addition, through various forms of instructional technology, candidates learn how to create

meaningful experiences and personalized learning for P-12 students. Computers and information
technologies offer candidates a myriad of possibilities to bring the digital world into the classroom.
Education faculty are also committed to modeling positive technology usage by seamlessly infusing
technology into their lessons. One example of this infusion is the use of Blackboard for blended and
online course delivery. Blackboard allows educators to provide collaborative activities, critical reflection,
and instructional resources to candidates in both online and face-to-face courses. In addition, faculty
have the opportunity to attend on-campus technology seminars and workshops to enhance their
technological skills. Faculty and candidates also receive technology support as needed from the
university’s Informational Technology Department

ALIGNMENT WITH STANDARDS

Each program in the Unit has defined the essential knowledge, skills, and dispositions that its candidates
must possess to successfully complete the program. These program requirements and experiences are
consistent with the essential knowledge of the profession as defined by the appropriate SPA guidelines.
For example, the elementary program requirements and experiences are designed to meet the
standards of the Association for Childhood Education International (ACEl) while the physical education
program is designed to meet the National Association for Sport and Physical Education (NASPE)
standards. (Refer to the appropriate program submission for details on how each program meets its
SPA standards).

All candidates, except school counselors, completing a program at Northern Kentucky University prepare
a portfolio (electronic or paper) to demonstrate that he/she is proficient in meeting the state standards
for that program. The portfolio is assessed at each transition point to provide candidates with
appropriate feedback regarding their progress toward meeting standards. Prior to the completion of
their programs candidates must submit a satisfactory portfolio as determined by one or more
professional educators who evaluate the portfolio using a rubric. In addition, candidates are regularly
evaluated on their dispositions through the Disposition and Professional Behaviors Checklist used in
each education program.

Conclusion

The Conceptual Framework incorporates a shared view of how to best prepare Northern Kentucky
University College of Education and Human Services candidates to deliver educational services to
children and youth, schools, families, and communities. This framework embodies the essential
elements of the Unit’s programs and provides a blueprint for ensuring coherence among curriculum,
instruction, field experiences, clinical practice, and assessment of candidates. It is a guide for the
systematic experiences required of candidates in each program and provides the basis for the
continuous assessment and improvement of candidates and programs. The goals of this collaborative
process are to continuously evolve and improve each program while developing candidates who
effectively demonstrate the knowledge, skills, and dispositions required of highly qualified teachers,
instructional leaders, and school counselors.
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Please go to the following link to view the entire Conceptual Framework document:
http://coehs.nku.edu/ncate/index.php.

Section 2
Roles and Responsibilities of the University & Public School

Admission Practicum Coordinator

The coordinator is the official university course instructor on record, is a full-time faculty member and
academic advisor, and serves as team leader for the part-time University Supervisor staff.
Responsibilities include development of this handbook and the course assignments. The coordinator
arranges placements for students in public schools that are defined as “diverse”. The Practicum
Coordinator conducts seminars on campus, to include orientation, explanation of procedures and
policies, ePortfolio development, explanation and clarification of assignments, and discussion of
assigned readings. The Admission Practicum Coordinator, using input from the Cooperating Teacher
and University Supervisor, determines the final course evaluation for each student, on a Pass/Fail basis.

University Supervisor

The University Supervisor represents the college at the field placement site. The supervisor collaborates
with the Practicum Coordinator to place students with teachers. The supervisor is responsible for
communicating with the principal and faculty of the school regarding their roles in mentoring practicum
students. The supervisor will monitor attendance and offer support to students for any needs at the
field placement. The supervisor will attempt to observe each practicum student’s involvement in class
activities and interaction with K-12 students and teachers; students will be asked to set up a date for
observation according to guidelines given during seminars. The University Supervisor will complete a
Teacher Education Recommendation Form (see Appendix) evaluating the student’s professional
dispositions. The supervisor will check the Daily Journal and grade all written assignments submitted on
Blackboard, and will suggest revisions to those that are required elements of the ePortfolio. The
supervisor will assess students’ ePortfolios.

Cooperating Teacher
The University Supervisor meets with each Cooperating Teacher to explain his/her responsibilities and

to offer support. The teacher will be responsible for collaborating with the practicum student to plan a
schedule of activities for experience in the classroom. The activities should not only be meaningful to
the student’s learning, but also be authentic activities. For example, the student may be assigned to
work with small groups or individuals, or to introduce activities or parts of lessons designed by the
teacher to the whole class. The teacher should offer constructive feedback. The teacher should not
view practicum students as simply messengers, clerk-typists, or paper-graders, though students may
assist with some of these teaching-related duties. The major focus of the Cooperating Teacher should
be to help the student become familiar with the roles of the teaching profession, actively involving the
student as much as possible. The teacher also is responsible for preparing the P-12 students to accept
the practicum students as adults and future teachers; they should be introduced to the classroom of
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students as pre-service teacher candidates. The way a classroom of students perceives teacher
education students and their role is an important factor in establishing a comfortable and rewarding
relationship. The Cooperating Teacher will also complete a Teacher Education Recommendation Form
evaluating the professional dispositions of the practicum student, which will be collected by the
University Supervisor and given to the Admission Practicum Coordinator as part of the student’s overall
course performance evaluation.

Section 3
Roles and Responsibilities of the Practicum Student

Students with Disabilities

Students with disabilities who require accommaodations (academic adjustments, auxiliary aids or services)
for this course must register with the office of Testing and Disability Services. Please contact this office

in the University Center Suite 320 or call (859) 572-6373 for more information. Verification of your
disability is required in this office for you to receive reasonable academic accommodations. Visit the
website at www.nku.edu/~disability .

Compliance with Codes of Ethics

Students must comply with the NKU Code of Ethics for COEHS and the Professional Code of Ethics for
Kentucky School Personnel. During the application for admission to the Teacher Education Program,
students are required to read and sign both documents. These codes of ethics must be included in the
Admission ePortfolio, along with a statement of compliance.

Students have a responsibility for behavior that reflects credit on themselves and the University. They
are guests in the school and therefore are subject to the rules and regulations governing the
professional staff of that school. It is the responsibility of the students to acquaint themselves with
these rules and regulations early in the semester and to abide by them. In cases of difference, rules and
regulations of the school supersede those of the University. Students can visit the website for the
assigned school and gather information such as professional dress code requirements. It is possible that
many of the education philosophies of the student may not be reflected in the assigned school.
However, the practicum is not designed as a time for the student to change the philosophy of the
school; rather it is to learn about this philosophy and to use the knowledge to aid in formulating or
reformulating your philosophy.

Legal Considerations

Students have a responsibility to perform their duties in a responsible manner while engaged in their
assignment. An Admission Practicum student may be held liable for any negligent acts or omissions
while participating in the local schools’ programs and activities. The University highly recommends that
the student purchase educator’s liability insurance; students who join the NEA-SP (National Education
Association — Student Programs) receive liability insurance as a portion of their membership. Practicum
students must never be left alone with a student. Practicum students are never to be left alone in
charge of a classroom; a school staff member must always be present. If a teacher leaves the room
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with no one in charge but you, you should follow the teacher out of the room. Contact your
University Supervisor if a situation arises where you are forced to be left without staff supervision.

Criminal Violation Statement

It is the responsibility of the practicum student to immediately notify the University Supervisor and
Practicum Coordinator if s/he has been arrested, charged, or convicted of a crime (other than a moving
vehicle violation) while participating in a practicum. This may result in the student being removed from
the practicum placement.

Attendance and Participation at the Field Placement
Students are expected to be punctual and to attend each scheduled observation. Students are
responsible for transportation to and from their assigned schools.

e More than two absences from the field experience will result in failure of the course, and may
cause immediate dismissal from the program. It is recommended that students make up all
absences, if possible, so as to gain the maximum knowledge from this field experience.

¢ Anabsence must be made up as two hours on any school day that can be arranged between the
student and teacher, not by adding additional minutes to other scheduled days; if you miss a
two-hour day, you make it up with a two-hour day.

e Any days the school is closed for inclement weather or other emergencies are not counted as an
absence and are not required to be made up by the student.

¢ [f students are absent or tardy, they must contact the school office by phone, and the
Cooperating Teacher and University Supervisor by phone and/or e-mail, in a timely manner
(ahead of scheduled observation time if possible).

e The University Supervisor will monitor attendance using a sign-in process at the school’s main
office.

Students are responsible for tracking clock-hours of observation on a time sheet (see Appendix); this
time sheet will be verified and signed by the Cooperating Teacher or school office personnel, and will be
collected by the University Supervisor at the end of the placement. Falsification of time sheets or
attendance sign-in may result in failure of the course, or immediate dismissal from the program. By the
end of profession semester two, students will accumulate over 150 hours of field experience, before
student teaching. Students accumulate 50 or less during admission, but more than 50 hours will be
required in the professional semesters, when students design and deliver instruction.

Students are required to participate in a minimum of six activities planned collaboratively with the
Cooperating Teacher(s). Students should be as actively involved as the teacher will allow. Students
must behave appropriately at the school site, following the codes of ethics noted above. Violations of
these codes, uncooperative, inappropriate, or disruptive behavior may cause immediate failure and
dismissal from the program.

Attendance at Campus Seminars

Attendance at each campus seminar is mandatory; any student who misses a seminar must make an
appointment with the Admission Practicum Coordinator to make up for the missed seminar. Two
seminars are held during the first week of classes, and additional seminars are scheduled during the
semester, usually at times when K-12 students are not attending at the cooperating public school
district.
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Technology Policy

Cell phones, palm pilots, Blackberries, and other technology devices must be in the “off” position during
field experience observations and campus seminars. In the event of an unusual or emergency situation,
students may have the cell phone in the “silent” mode and step out of class to communicate if
necessary. Student-owned laptop computer use is not permitted in the field experience classrooms or
in the campus seminars. Student use of computers/technology belonging to the public school
placement is prohibited, unless under the direct supervision of the Cooperating Teacher as a part of the
K-12 student learning/lesson plans. Students who wish to do an electronic daily journal must do so after
signing out of the school placement.

Section 4
Course Assessment

Developing the ePortfolio
Students will begin developing the basic ePortfolio during the Admission Practicum. The ePortfolio
displays a student’s best work as “artifacts” and presents evidence of the student’s knowledge and
professional growth over time. The initial level Kentucky Teacher Standards (see Appendix) are the
basic framework of the Teacher Education Program’s ePortfolio. The ePortfolio will be organized using a
website, Foliotek. Instruction for developing the ePortfolio will be given during the campus seminars.
The ePortfolio will be assessed by the University Supervisor, using the Admission Semester ePortfolio
Rubric (see Appendix); students will be allowed three assessment attempts for each element of the
ePortfolio, using Foliotek. All requirements of the rubric must be met by the third attempt for a passing
ePortfolio. A student must meet the ePortfolio requirements to pass the practicum course. The
required elements include:

e Resume

e Teaching and Learning Context

e Reflection

e Philosophy of Teaching (developed in EDU 305 or equivalent course)

e Appendix items*

e Artifacts (minimum of three, must include demonstration of KTS 6 & 7)
*One requirement in the Appendix is the curriculum contract for the program of study; each student
must make an appointment with his/her advisor to sign this contract before the end of the practicum.
The page with student and advisor signatures must be scanned and included in the ePortfolio; cover or
remove the social security number at the top of the contract before scanning, for security purposes.
Schedule the curriculum contract appointment during the time after priority registration period; call
the Advising Center at 859 572-6944, and select option 8 as soon as the recorded message begins to
speak to the receptionist; let her know the appointment is for signing the curriculum contract. Delays in
making this appointment may affect the assessment of the ePortfolio, as it is incomplete without it.
Schedule your appointment to sign the curriculum contract during, or immediately after priority
registration; do not wait until the last two weeks of the semester.
Students will continue to build the ePortfolio throughout the Professional Semesters and student
teaching; it is used as a tool for assessing the student’s development of knowledge and skills necessary
to fulfill the requirements of an initial level teacher. Each semester, the student will add additional



15

artifacts, update the Resume, add a Teaching and Learning Context for the field experience, and write a
holistic Reflection about the semester’s growth.

Course Rubric
The Admission Practicum Pass/Fail Contract (see Appendix) has been developed using performance
criteria equivalent to a “C or better” minimum* for passing, as required for all education courses.

*GRADING POLIGCollege of Education and Human Servic&krthern Kentucky University:

TheColle3S 2F 9RdzOF GA2Y YR 1dzYly {SNWBWAOSa gAftft dza$S
undergraduatecourses:

Adequate: The minimum expected of undergraduate students. Understanding of terms and concepts

adequately demonstrated; ideas adequately presented; activities completed; competence demonstrated

in performance areas; written materials readable, with few English and/or spelling errors.

Recommendation Forms (Evaluation of Teaching Potential)
The student’s professional dispositions and potential for effective teaching will be evaluated using the
Teacher Education Recommendation Form (see Appendix). The University Supervisor will rate the
student’s professional dispositions and behaviors using this form, and will also collect forms completed
by the Cooperating Teacher(s). An additional Recommendation Form is given to each student by the
advisor during the application for admission, to be given to an educator of the student’s choosing
(preferably a professorat NKU); A i A & G KS & (i dzRoSngké sOra thidNdsnd hadbabrdindailedh A G &
to and received at the COEHS Advising Center, BP 230 (by April 1 for spring admission semester or
October 1 for fall admission semester). Students will be deferred admission to the Teacher Education
Program if this Recommendation Form is not on file in the Advising Center.
Students who receive any rating less than “4” for any performance criteria on any of the
Recommendation Forms will be required to meet with either the Practicum Coordinator or University
Supervisor for a dispositions discussion. At the end of the practicum semester, when all Teacher
Education Recommendation Forms have been submitted for each candidate (practicum student), the
forms will be reviewed by the Practicum Coordinator. Any candidate who receives a 1, 2, or 3 on 25% or
more of the criteria listed on the dispositions/professional behaviors checklist will be referred to the
Associate Dean for Undergraduate Programs. The Associate Dean will then take the information about
the candidate(s) to the Admissions Appeal Committee* for further review and discussion, to determine
if the candidate should be admitted to the Teacher Education Program. The committee will make one of
two decisions:

1. Full admission granted

2. Deferred admission based on information received
If a candidate is deferred admission, this results in failure for the Admission Practicum course (EDU 303,
307, 309, or 311). He/she can appeal that decision by bringing additional evidence back to the
Admissions Appeal Committee and petition for full admission, or can reapply and repeat the Admission
Practicum.
*(The Admissions Appeal Committee is a subcommittee of the TEC, Teacher Education Committee, and is
composed of the following: Associate Dean for Undergraduate Programs, Admission Practicum
Coordinator, representative of Arts/Science faculty, undergraduate student, Coordinator of Student
Teaching, and TEC secretary.)
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Once candidates are fully admitted and continue on to the Professional Semesters, they will be
continuously assessed on dispositions in each practicum and student teaching; students with ratings less
than 4 on any Recommendation Form, as in the policy above, may be referred to the Department
Chair/Associate Dean for potential removal from the Teacher Education Program. The complete
'VYRSNENI Rdz S 9RdzOI G A2y t NP 3INI Y Disposiighs pbliydesh ez
Appendix of this handbook.

Scoring Criteria for written assignments:

Human Relations Incident

Scoring Criteria: (10 points possible)
e Appropriate length (about 500 words, or one page double-spaced) (3 points)

e Completed all parts (5 questions) required in the assignment (5 points)
e Control of surface features (2 points)

Rating Effective Educatorsdé Dispositions:

Scoring Criteria: (8 points possible) 2 points awarded for rating each example HRI. You will receive the
full 8 points for simply submitting your ratings in the comment box; your ratings are not "graded" for
correctness.

Reflecting on Personal Dispositions: Self-evaluation

Scoring Criteria: (25 points possible)

Completely answered all parts of all five questions (5 points)
Clearly articulated content (5 points)

Evidence of insightful self-analysis (5 points)

Examples cited where relevant, especially question 5 (5 points)
Control of surface features (5 points)

Daily Journal/Notes: This is not graded; however, it is checked at least twice during the semester by the
University Supervisor. If not available when requested, or if notes are not connected to Kentucky
Teacher Standards, you will fail this course (See Course Contract).

Plan of Classroom Activities (every student submits two reports, one for the first 8 weeks and one for
the second 8 weeks):

Scoring Criteria: (8 points possible)

Heading with required information at top (2 points)

Includes a paragraph clearly describing three or more planned activities (2 points)
Includes a paragraph describing the interaction with cooperating teacher (2 points)
Control of surface features (2 points)
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ePortfolio element: Resume:

Scoring Criteria: Met/Not Met

Required template format used

Lists admission practicum under teaching experience; experience listed with most recent at
the top

Information given in adequate detalil

Control of surface features

ePortfolio element: Teaching and Learning Context (students with two separate placements must

complete this information for each 8 week placement)

Scoring Criteria: Met/Not Met

Demographic information complete

All four headings addressed in the narrative in sufficient detail
Clearly states two or more ways instruction might be impacted
Control of surface features

Summary of Classroom Activities and Observations:

Scoring Criteria: (40 points)

Heading includes required information; if two placements, both are addressed separately (2
points)

Part | clearly describes involvement in the field placement and analysis of impact on future
teaching (5 points)

Part Il includes reflection linked to required Standards 1, 3, 4, and 6 (10 points)

Part Il includes analysis of observations of the teaching and learning, including description of
impact on future teaching, with examples where appropriate (10 points)

Well-organized, clearly articulated content (10 points)

Control of surface features (3 points)

ePortfolio element: Reflection

Scoring Criteria: Met/Not Met

Minimum of three artifacts cited

Includes artifacts that address Standards 6 and 7

Performance criteria are correctly connected to each artifact

Explains how artifacts impact professional growth and future student learning

Includes discussion of campus/class experiences and how they have contributed to
professional growth

Includes description of collaboration/interaction with diverse students, from at least one of
these categories: socio-economic, racial/ethnic, students with disabilities, students with
limited English proficiency

Performance criteria numbers are embedded in sentences that explain the connections
Well-articulated, organized, and detailed content
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e KTS performance criteria statements that were cited in the reflection are listed in full below
the body of the reflection
e Control of surface features

Section 5
Assignments

Written Assignments: Assignment details will be explained to students by the Practicum Coordinator at
the on-campus seminars, and written assignments will be graded by the University Supervisor. Students
must submit all written assignments on Blackboard (or Foliotek, if ePortfolio elements) before
midnight on the posted due date. Assignments are to be submitted as a document file; the supervisor
must be able to open and view the file, so Rich Text Format (.rtf) or Word 2003 (.doc) is suggested; some
supervisors may not have software for Word 2007 (.docx). All assignment details are on Blackboard
underd O2 dzZNBAR S RaadadzYirGlefd B & a4 A 3 B)ISng@@EA Sek O2YLX SGS aaAiaay
After midnight on a due date, the assignment is no longer available on Blackboard. Itis
advised to prepare assignments early; any assignment may be submitted before the official
due date. Not submitting an assighment results in failure of the course. Always check the
scoring criteria before submitting an assignment. To view feedback on graded assignments,

go to the Blackboard course; click on “Tools” and select “My Grades”. Click on the score for the
assignment and select “view” to read comments or open files that may have been added by the
supervisor.

ePortfolio assignments are all submitted on Foliotek, not Blackboard. To attain a rating of
GYSGE NIYGKSNI GKFyYy ay20 YSiésxr addzRSyda Ydzad adzo YAl
requirements stated on the rubrics. Students are given formative feedback on the first submission of
each required part of the ePortfolio. If the feedback from the supervisor says that changes are needed
(the assignment is “not met”), the student must revise the piece and then re-submit on Foliotek. For
each required element of the ePortfolio, students are given three submission attempts to meet all the
requirements on the assessment rubrics. If a student does not meet the requirements by the third
attempt, the student will fail to meet the ePortfolio requirement, and also will fail the Admission
Practicum course.

The Practicum Coordinator reserves the right to change the assignments and due dates when necessary.

Reading assignments from the text, A Framework for Understanding Poverty, by Ruby Payne, will help
the practicum student reflect and analyze the diverse characteristics of the class of students. Assigned
reading will be discussed in seminars.
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Check Blackboard for complete assignment details, scoring criteria, and due
RFOSaT Ittt FAESa INB dzy RSNJ a/ 2dzNARS 52 0Od

Blackboard Assignments: ePortfolio Assignments:
scored for points d02NBR a avYSia¢g 2
HRI- Human Relations Incident Appendix items: Resume, Philosophy, signed

curriculum contract, and electronic signatures
for originality and compliance statements.

Rating Educators’ Dispositions Teaching and Learning Context
Reflecting on Personal Dispositions Reflection
Plan of Classroom Activities- first 8 weeks Artifacts (minimum of three)

Plan of Classroom Activities- second 8 weeks

Summary of Classroom Activities and
Observations

Other Assignments

Daily Journal: will be checked by the University Supervisor at the
seminars.

Reading: Chapters 1-9 A Framework for Understanding Poverty
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Student:

PASS/FAIL COURSE RUBRIC

University Supervisor:

Semester/year:

Admission Practicum Pass/Fail Contract: EDU 303, 307, 309, and 311 Final Grade:

Categories of
Performance

Person responsible

Minimum Passing Expectations:

ALL CRITERIA FOR EACH CATEGORY MUST BE
MET

Category 1:

Attendance at Field
Experience

University Supervisor

No more than two absences from scheduled
observation dates; must be made up day for day

_____If absent or tardy, notified school office,
Cooperating Teacher, and University Supervisor, by
phone and e-mail, in a timely manner (ahead of
scheduled observation time if possible)

Hours accurately recorded on time sheet;
signed by CT or school staff, (minimum of 2 hours per
observation day)

(Falsification of time sheets or
attendance sign-in, or three
absences: may cause immediate
failure and dismissal from the
field experience)

Category 2:

Participation in Field
Experience

University Supervisor

Actively and appropriately involved in the
classroom

Daily Journal notes given to University
Supervisor for checking when requested

Observation notes in Daily Journal connected to
KTS performance criteria

(Uncooperative, inappropriate,
or disruptive behavior: may
cause immediate failure and
dismissal from the field
experience; see the Course
Handbook for guidelines for
behavior and participation)

Category 3: Campus
Seminars

Admission Practicum
Coordinator

Attended all seminars, or attended
appointment with Admission Practicum Coordinator
to make up any absence

Category 4:
Weritten Assignments

University Supervisor

77% or higher average score for
assignments submitted on Blackboard

Assignments all completed; submitted by
Blackboard deadline, unless extension was requested
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by student and granted by the University Supervisor

Category 5: ePortfolio

University Supervisor

Met all ePortfolio requirements* in three or
less assessment attempts

(*Schedule an appointment with your advisor to sign the
curriculum contract during or after the priority registration
advising appointment, so that this will be ready to scan into
the ePortfolio)

Category 6:
Recommendation
Forms

Admission Practicum
Coordinator

Recommendation Forms from Cooperating
Teacher(s) and University Supervisor have no ratings
less than “4” *

_____Recommendation Form from the educator of
student’s choice, no ratings less than “4”*; due to the
Advising Center by April 1 for the spring semester or
October 1 for the fall semester. (Student is
responsible for making sure this form has been
received at the COEHS Advising Center, BP 230.)

*(One or more rating less than
“4”: Student will meet for
dispositions discussion with the
Coordinator and/or Supervisor,
leading to outcomes ranging
from a plan for improvement to
referral to the Admissions
Appeal Committee, who may
either grant or defer admission
to the Teacher Education
Program. See course handbook
for details.)

(Name printed clearly)

, understand the performance criteria in all six categories above;

| understand that ALL CRITERIA MUST BE MET TO PASS ADMISSION PRACTICUM.

Date:

(Signature)

White: University Supervisor/advising file Yellow: student

22
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ADMISSION SEMESTER ePortfolio Rubric

(EDU 307, 309, 311)

Evidence / Levels

MET

NOT MET

Preliminary Documents

Includes the following documents or links:

e  Signed Curriculum Contract
e  Statement of Ownership
e NKU Code of Ethics & Professional
Code of Ethics for Kentucky School
Personnel : compliance statement
Resume

e Uptodate

. Follows format

e  Sufficient detail

e  Control of surface features
Philosophy Statement

Includes discussion of at least one philosopher
with a connection to classroom practice,
showing:

e  Understanding of the philosopher’s
thinking

e  Why this philosophy was adopted

e Implications for instruction

e  Control of surface features

Missing one or more of the following:

e  Signed Curriculum Contract

e  Statement of Ownership

¢ NKU Code of Ethics

e  Professional Code of Ethics for Kentucky
School Personnel compliance statement

e  Not up to date

¢  Format not followed

. Missing most necessary information
e  Errorsin surface features

Discussion of a personal philosophy of teaching,
failing to show

e Alink to a philosopher/theorist’s
thinking

e  Why this philosophy was adopted

e Implications for instruction

Errors in surface features

Teaching and Learning
Context

If in two 8-week placements, the following
must be completed for each:

Includes demographic information:

e  Course & section
e  Semester & year
e  District & school
e  Cooperating Teacher
e  Grade/subject
e  Percent minority students in school
e  Percent students in school receiving
free/reduced lunch
Factors addressed in detail:

e  School / district factors
e  Classroom factors
e  Student characteristics of all

Only one 8-week placement was addressed, in
cases where there were two

Demographic information is missing or incomplete

Does not address one or more of the following:

e  School/ district factors

e  Classroom factors

e  Student characteristics

e Implications for instruction
Does not address factors for both 8-week
placements, if applicable.




24

students worked with this semester,
including diversity demographics
(socio-economic, ethnic/racial,
students with disabilities, limited
English proficiency)

Implications for instruction

Control of surface features

Errors in surface features distract the reader

Artifacts Artifact section includes:
. Minimum of 3 artifacts; may include Fewer than 3 artifacts
more Missing artifact(s) for KTS 6 or 7
e  Artifacts demonstrating a clear No title/description or KTS performance
connection to the Kentucky Teacher criteria for artifacts
Standards (KTS) 6 and 7 (other
Standards may also be
demonstrated)
e  List of titles or brief description
identifying each artifact, with KTS
performance criteria listed
Reflection e  Holistic reflection explains Limited or vague description of

professional growth during span of
Admission coursework (EDU 300,
305, 313, EDS 360, and practicum)
Detailed description of interactions/
collaboration with diverse students,
for at least 1 of the following four
categories: socio-economic,
ethnic/racial, students with
disabilities, limited English
proficiency

Includes discussion of campus
experiences and observations, and
cites each artifact, explaining
connections to KTS performance
criteria, impact on professional
growth and future student learning
KTS and performance criteria cited
are listed at end of reflection
Control of surface features

professional growth, or not linked to KTS
Impact on student learning vague or
missing

Missing or vague discussion of campus
experiences and observations

Artifact connections to KTS performance
criteria not correct, or not clearly
explained

KTS performance criteria not listed
Errors in surface details distract reader

Timeline for assessment
attempts

Must meet all requirements by the
third assessment appointment

Not coming to an assessment
appointment (no-show) counts as one
failed attempt

At third assessment appointment, some
requirements not met
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ADMISSION SEMESTER ePortfolio Rubric

EDU 303, Early Childhood Education

Evidence / Levels

MET

NOT MET

Preliminary Documents

Includes the following documents or links:

e  Signed Curriculum Contract

e  Statement of Ownership

e NKU Code of Ethics & Professional
Code of Ethics for Kentucky School
Personnel: compliance statement

e Uptodate

. Follows format

e  Sufficient detail

e  Control of surface features
Philosophy Statement

Includes discussion of at least one philosopher
with a connection to classroom practice,
showing:

e  Understanding of the philosopher’s
thinking

e Why this philosophy was adopted

e Implications for instruction

e  Control of surface features

-Missing one or more of the following:

e  Signed Curriculum Contract

e  Statement of Ownership

¢ NKU Code of Ethics & Professional Code
of Ethics for Kentucky School Personnel
compliance statement

e  Not up to date

¢  Format not followed

e  Errorsin surface features

e Missing most necessary information

Discussion of a personal philosophy of teaching,
failing to show

e Alink to a philosopher/theorist’s
thinking

e Why this philosophy was adopted

e Implications for instruction

e  Errorsin surface features

Teaching and Learning
Context

If in two 8-week placements, the following
must be completed for each:

. Course & section
e  Semester & year
e  District & school
e  Cooperating Teacher
e  Grade/subject
e  Percent minority students in school
e  Percent students in school receiving
free/reduced lunch
Factors addressed in detail:

e  School/ district factors

e  Classroom factors

e  Student characteristics of all
students worked with this semester,
including diversity demographics
(socio-economic, ethnic/racial,
students with disabilities, limited
English proficiency)

e Implications for instruction

Demographic information is missing or incomplete.

Does not address one or more of the following:
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Control of surface features

School / district factors
Classroom factors

Student characteristics
Implications for instruction

Does not address factors for both 8-week

placements, if applicable.

Errors in surface features distract the reader.

Artifacts

Artifact section includes:

. Minimum of 3 artifacts; may include
more

e  Artifacts demonstrating a clear
connection to the IECE Kentucky
Teacher Standards 5 and 9 (other
Standards may also be
demonstrated)

e Titles or brief description identifying
artifacts, with IECE KTS performance
criteria listed

Fewer than 3 artifacts

Missing artifact(s) for KTS5 or 9
No title/description or IECE KTS
performance criteria for artifacts

Reflection

. Holistic reflection explains
professional growth during span of
Admission coursework (EDU 300,
305, 313, EDS 360, and practicum)

e  Detailed description of interactions/
collaboration with diverse students,
for at least 1 of the following 4
categories: socio-economic,
ethnic/racial, students with
disabilities, limited English
proficiency

e Includes discussion of campus
experiences and observations, and
cites each artifact, explaining
connections to IECE KTS
performance criteria, impact on
professional growth and future
student learning

e  |ECE KTS performance criteria cited
are listed at end of reflection

e  Control of surface features

Limited or vague description of
professional growth, or not linked to
IECE KTS

Impact on student learning vague or
missing

Missing or vague discussion of campus
experiences and observations

Artifact connections to IECE KTS
performance criteria not correct, or not
clearly explained

IECE KTS performance criteria not listed
atend

Errors in surface details distract reader

Timeline for assessment
attempts

¢  Must meet all requirements by the
third assessment appointment

Not coming to an assessment
appointment (no-show) counts as one
failed attempt

At third assessment appointment, some
requirements not met

Revised 5-09




IECE Kentucky Teacher Standards

Standard | Designs & Plans Instruction

a. Designs for all children developmentally appropriate, comprehensive curriculum, instruction, and
learning outcomes aligned with program, school, district, state, and/or federal goals.

b. Includes assessments that target learning outcomes.

c¢. Individualizes curriculum, instruction plans, and assessment strategies for ALL children.

d. Plans developmentally appropriate and activity-based instruction.

e. Plans for effective involvement of team members, including assistants, staff, and volunteers,

across learning environments.

f. Includes knowledge and strategies of multiple disciplines.

g. Plans experiences and instruction based on family resources, priorities, and concerns.

Standard Il Creates & Maintains Learning Environment

a. Maintains an emotionally and physically healthy and safe environment.

b. Creates and maintains consistent routines and schedules that engage children and maximize

learning.

c. Facilitates smooth transitions for children between activities.

d. Creates and maintains individually appropriate, activity-based learning environments.

e. Adapts environments to support children with special needs and disabilities.

f. Creates and maintains culturally responsive environments to support all children and families.

g. Creates, evaluates, and selects technology, materials, and media to enhance the learning
environment.

h.Uses appropriate, positive gui daregala&ont echni que

i. Designs antecedent and conseque nregulaionrandilearning.n s

j- Facilitates mutual respect among peers through cooperative and independent learning activities.

Standard Il Implements Instruction

a. Implements developmentally appropriate, comprehensive curriculum and instruction aligned with
program, school, district, state, and/or federal goals.

b. Implements instructional strategies that meet the individual needs of each child.

c. Engages children in a variety of child-initiated and teacher-facilitated developmentally appropriate
activities.

d. Provides guidance, cues, and feedback to children to foster self-management and learning.

e. Implements culturally responsive learning experiences to support children and their families.

f. Implements and supports family-c ent er ed acti vities that reflec
and concerns.

g. Involves team members in instructional activities.

Standard IV Assesses & Communicates Learning Results
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IECE Kentucky Teacher Standards

a. Uses a systematic process to assess and recor

b. Bases assessment strategies on developmentally appropriate learning outcomes and aligns
strategies with the program curriculum and appropriate standards.

c. Plans and implements assessment strategies that are sensitive to the teaching and learning
context, including familiesd cultures, and

needs.

t

d. Plans and implements assessment strategies that invite active involvement of appropriate partners,
including team members and childrenbds fami/l

e. Accurately interprets the data and validity of assessment results and communicates results to
appropriate partners, including families, in terms they easily understand.

f. Uses assessment results to design appropriate learning outcomes and to plan for future related
services and instruction.

Standard V Reflects On & Evaluates Professional Practices

a. Uses data to reflect on and evaluate chil

b. Uses data to reflect on and evaluate instructional practice.

o

Uses data to identify areas for professional growth.

o

. Analyzes the involvement and effectiveness of team members in instruction.

Standard VI Collaborates with Colleagues/Families/Others

a. Participates as an effective team member and demonstrates appropriate interpersonal skills to
support collaboration in early childhood settings.

b. Demonstrates effective methods of communication that value the roles, skills, input, and expertise
of families, colleagues, and others.

c. Collaborates with families to promote child development and transition through information sharing,
joint decision making, and program planning.

d. Collaborates with team members to promote child development and transition through sharing
information, joint decision making, and program planning.

e. Collaborates with community members and agencies to provide resources to promote child
development and leaning.

f. Articulates individual outcomes and unique needs for each child to staff and volunteers.

g. Provides ongoing constructive feedback to team members on professional practices.

h. Uses adult learning principles in collaboration with team members.

Standard VII Engages in Professional Development

a. Assesses his/her professional performance level relative to KY IECE Teacher Standards.

b. Identifies priority of own professional development needs.

c. Designs a plan to address professional growth needs for all priority areas.
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IECE Kentucky Teacher Standards

d. Engages in ongoing professional activities.

e. Shows evidence of professional growth resulting from the implementation of the plan.

f. Applies professional ethics, practice, and legal mandates in early childhood settings.

Standard VIII Supports Families

a. Assists families in articulating resources, priorities, and concerns.

b. Individualizes interactions and activities that demonstrate sensitivity to characteristics of each
childés family and community.

c. Facilitates communication of legal, procedural, and program-related information to families using
appropriate methods of communication.

d. Applies adult learning principles in family education activities.

e. Respects and provides on-going supportforthe f ami | yés preferred |
educational activities.

ev

Standard IX Demonstrates Implementation of Technology

Uses multiple technology applications to support child learning.

. Selects appropriate technology to enhance instruction.

. Uses technology to meet special needs of children.

a.
b
c. Engages children in their use of technology to meet their learning needs and interests.
d
e

. Demonstrates ethical and legal use of technology disciplines.

Standard X Provides Leadership Within School/Community/Profession

a. Identifies leadership opportunities that enhance child learning and/or professional environment
of the school / community.

b. Develops a plan for engaging in leadership activities.

c. Implements a plan for engaging in leadership activities.

d. Analyzes data to evaluate the results of planned and executed leadership efforts.

5/2008
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Educatorsd Code of Ethics
NKU College of Education and Human Services

This document is in effect for students enrolled in all of the undergraduate and graduate
education programs in the College of Education and Human Services, which includes the
educational leadership and school counseling programs.

A. Students must demonstrate professional behavior in any activity on campus or in the community when
representing the education programs in the College of Education and Human Services at Northern Kentucky
University. Behaviors consistent with this standard include, but are not limited to, the following:

1.

o

The student shall comply with the Professional Code of Ethics for Kentucky Certified Personnel
(http://www.kyepsb.net/legal/ethics.asp)

The student shall comply with all policies, statutes, rules and procedures established by state and local
agencies as well as Northern Kentucky University.

The student shall comply with all rules and regulations of the local school(s) for any field assignment or
class assignment.

The student shall recognize, respect and plan for the diversity that exist in the classroom and greater
community.

The student shall create and maintain a safe physical and emotional learning environment.

The student shall collaborate with others in a positive, cooperative and courteous manner.

The student shall not falsify or misrepresent any facts, documents, reports or information given to faculty,
staff, supervising teachers, university supervisors, students, colleagues or others.

B. Students must demonstrate professional behavior when using technology for instructional and research
purposes, whether using NKU’s resources, resources at a P-12 institution, or personal computers. Behaviors
consistent with this standard include, but are not limited to, the following:

1.

The student shall obtain permission to use and shall give appropriate citations for any work of another

person used in her/his assignments.

The student shall submit only his/her original work.

The student shall comply with all fair use and copyright requirements when installing and using software

on any computer.

The student shall use email and other web-based communication tools (e.g. social networks) in a

responsible and professional manner at all times.

The student shall use computing resources in a responsible, ethical and professional manner and will

refrain from using computers in ways such as:

e Displaying sexually explicit or other inappropriate materials

e Sending, forwarding or condoning harassing, fraudulent, threatening, or discriminatory
communications of any kind,

e Breaking into, hacking or obtaining unauthorized access to any computer, or sharing other person’s
password or user account

e Any other illegal actions, including copyright violations.

C. Students must demonstrate a professional level of responsibility for academic performance and respect for all
students, supervisors and faculty and for the education profession. Behaviors consistent with this standard
include, but are not limited to, the following:

1.

The student shall treat supervising teachers, university supervisors, students, staff, colleagues, faculty and
others with respect at all times.

The student shall not make judgments and/or remarks based on stereotypes and other biases related to
race, culture, gender, social class, sexual orientation, religion, disability or ability level. Derogatory or
demeaning behavior/language based on prejudice and bias is always unacceptable.
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3. The student shall demonstrate professional responsibility through full participation in all course activities
and compliance with attendance policies in accordance with each course syllabus.

4. The student shall exhibit professional responsibility for completion of course assignments in the required
time frame.

5. The student shall exhibit a professional level of respect in class and field assignments by recognizing the
authority of the faculty member and by showing courteous and appropriate behavior to all participants.
Negative or disruptive comments, usurping authority in class, physical intimidation, and inappropriately
aggressive behavior or comments will not be tolerated.

6. The student shall exhibit a positive attitude toward the education profession and his/her content area.
Disrespect shown through negative remarks, poorly prepared lessons, unprofessional appearance or low
expectations for self and others is unacceptable.

D. Students must demonstrate personal conduct consistent with professional behavior. Behaviors
consistent with this standard include, but are not limited to the following:

1. The student shall accept constructive criticism from other students, faculty, supervisors or others. A
hostile or resistant attitude toward learning, as demonstrated by the refusal to participate in supervisory
or advising sessions, is not acceptable.

2. The student shall consistently attend classes and meetings. Failure to keep appointments and frequent
absenteeism or tardiness in class or field assighments is unacceptable.

3. The student shall demonstrate appropriate behavior in class or field assignments. Displays of disruptive
behaviors such as screaming, insulting, ignoring, excessive talking, sleeping, irresponsible use of cell
phone, inappropriate communications, intimidation, stalking, usurping authority in class, intoxication,
drug use, or being indifferent to the feelings of students, faculty, supervisors, colleagues and/or others is
unacceptable.

4. The student shall maintain a professional appearance in all field assignments. The student must comply
with all dress standards and policies expected of a school’s professional staff. Appearance deemed
unacceptable in most schools include, but is not limited to the following: body piercing, exposed tattoos,
the wearing of jeans, revealing attire, sweat pants, tank tops, inappropriate tops and shoes.

5. The student shall develop and adhere to appropriate professional boundaries in all relationships.
Developing an intimate friendship that conflicts with professional roles or developing romantic and/or
sexual relationships with a student, instructor, staff member or supervisor is unacceptable.

6. The student shall not engage in harassment in any form or accuse others inappropriately of harassment.
This includes sexual harassment, and harassing by use of phones, email, or any other form of
communication.

7. The student shall not issue implied or explicit threats to faculty, supervisors, students, staff or colleagues.

8. The student shall not attend class or field assignments under the influence of any non-prescribed drugs or
medications or alcohol.

9. The student shall not commit a crime, be convicted of a crime, or serve probation while a current student
in an education program.

The purpose of the Code of Ethics is to establish standards of conduct for students in the education programs in
the College of Education and Human Services and to provide a procedure that offers basic assurances of
fundamental fairness to any person accused of violations of these standards. Each student in one of the education
program is bound by the provisions of this Code of Ethics and is presumed to be familiar with all of these standards.
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Students should aspire to conduct themselves in a manner that is consistent with the highest degree of ethical
integrity whether covered in the Code of Ethics or not.

The student shall recognize that, in addition to academic standards, faculty have the prerogative and responsibility
to set behavioral standards for class or field assignments. As a community of learners, certain behaviors are
expected and faculty have the responsibility and authority to establish those expectations. Failure to meet these
standards can lead to deferral for admission to the education program, dismissal from class or field assignments,
revocation of admission from the education program, or set conditional requirements for continuation in the
education program.

Procedures for Violation

1. Aninstructor or administrator who believes that a student has violated the education programs’ Code of Ethics shall
communicate with the student within ten (10) working days from the date of the discovery to schedule a meeting to
discuss the violation. The appropriate department chair will be appraised of the incident within five (5) working days
following the meeting if the instructor believes the violation has been substantiated. The instructor may apply one or
more of the following actions should a student be deemed to be in violation of the Code of Ethics:

An oral admonition or reprimand.

A written admonition or reprimand.

Conditional requirements for continuation in the course.
A failing grade for an assignment.

A failing grade in the course.

Removal from the course.

SO OO0 oTw

Written documentation regarding the violation and instructor’s decision will be placed in the student’s advising folder
and copied to the appropriate department chair. In addition, the student’s name, meeting date, and the instructor’s
name will be placed in the “Code of Ethics” log located in the department chair’s office for future reference. The
instructor may report the incident concurrent with his/her investigation to the department chair or other appropriate
agency.

2. If the student wishes to appeal a decision, the department chair will be contacted. The department chair will review
all materials, consult with the instructor and student and attempt to resolve the problem. The department chair shall
communicate with the student within ten (10) working days from the date of the notification to schedule a meeting
to discuss the violation. The department chair may report the incident concurrent with his/her investigation to the
Dean of Students and the University Honor Council if deemed appropriate. (Students will need to refer to the Student
Handbook for procedures related to the Dean of Students and the University Honor Council.)

The department chair may apply one or more of the following actions should a student be found to be in
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violation of the Code of Ethics:

An oral admonition or reprimand.

A written admonition or reprimand.

Conditional requirements [i.e. counseling] for continuation in the education program.

Suspension from the education program or education class for the remainder of the semester and/or year.
Suspension from the education program or education class for the semester following the current semester.
Suspension from the education program for one or more years.

Dismissal from the education program.
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3. The student may appeal the decision of the department chair through the Office of the Dean of the College of
Education and Human Services to the Dispositions Committee within ten (10) working days after notification of the
department chair’s decision. The student will be contacted within 10 working days of receiving the referral/ appeal so
the hearing can be scheduled. The Dispositions Committee will collect evidence by research and interview. The
student shall have an opportunity to be heard by the panel. Insofar as possible, all parties directly involved in the
process will cooperate by honoring the panel’s request for such information relevant to the process and such
information shall be held in strict confidence. The Dispositions Committee will review the charges and make one of
three decisions: 1) confirm the department chair’s decision; 2) make a different recommendation, or 3) refer the
incident to the Dean of Students and the University Honor Council. The decision of the Dispositions Committee is final.
The student will be notified by the office of the dean of the decision of the Dispositions Committee.

4. If the student believes that there were procedural errors or omissions in the proceedings, he/she may appeal the
process to the office of the dean within 10 working days of the final decision of the Dispositions Committee.

5. The student may have additional rights and should consult the University Student Handbook for

additional information.

Signature: date:

Distribution: ~ White- Student Yellow—Student’s Advising File 6/2009
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Dispositions and Professional Behaviors Checklist
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Circle: University Supervisor or Cooperating Teacher

Please refer to the back of this form for instructions and more detailed information about each broad category of
dispositions. This form is designed to obtain your professional opinion regarding the performance and potential of the student
with whom you recently worked. Please provide your overall best judgment for each major area by using the indicators (e.g.
Al...) provided and marking an X on the appropriate number. A rating of “4” means that the student possess most of the traits
listed under the indicators. A rating of “6 or 7” indicates that you believe the person’s performance and potential as a teacher
are exceptional, among the best you have experienced. Conversely, a rating of “1 or 2” indicates your belief that the person’s
potential and performance as a teacher are low and they did not demonstrate many or most of the sample behaviors at this
time. If you did not have an opportunity to observe the student’s performance regarding any item, please put an “X” on the Not
Observed (N) column. The indicators and behaviors listed under the four major categories are used to make a make an
aggregated professional judgment on each major category.

Disposition/ Professional Behavior Unacceptable Acceptable Exceptional  Not
(1) (4) (7) Obs
A. Perception of Self 1 2 3 4 5 6 7

Al. Identifies positively with others

e  Recognizes differences among others 1 2 3 4 5 6 7 N
e  Willing to work with students from all diverse backgrounds
(race, gender, SES, language, learning styles, etc.)
e Uses inclusive language
e Demonstrates an interest in other people’s lives

A2. |s dependable/ punctual

e Ontime e Follows through 1 2 3 4 5 6 7 N
e  Prepared e  Prompt communication
A3. Exhibits ethical behavior

e Academic integrity 1 2 3 4 5 6 7 N
e  Follows ethical guidelines of professional association, P-12
school, COEHS, and NKU



Maintains confidentiality about students, peers, colleagues
Avoids gossiping

A4. Displays positive attitude and enthusiasm

Willing to perform all tasks or learn how to complete them
Exhibits flexibility when dealing with adversity
Communicates positively

A5. Has a professional appearance w/in school guidelines

Appears well-groomed
Professional attire sets candidate apart from students
Wears clothing consistent with teaching duties

A6. Demonstrates leadership

Asks for assistance/clarification when needed
Exhibits initiative
Willing to take on tasks without being asked

A7. Is open to constructive criticism

B. Perception of Others Self

Open to other ideas and approaches

Asks for feedback after instruction

Adapts suggestions into instruction when appropriate
Responds maturely to criticism

B1. Views all students as able to succeed

Is willing to find ways to help all students achieve success
Finds work/materials on different ability levels

Teaches with a variety of approaches so that all students make
progress

B2. Collaborates positively with others

Works well with others ( instructional assistants, P-12 teachers
and administrators, and NKU professors and peers)

B3. Shows respect for others

Consistently treats others in a respectful manner
Works towards an equitable resolution if conflicts arise

B4. Respects cultural diversity and individual differences

Consistently responds to the needs of all students in an
appropriate way.
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e Seeks to infuse other cultural perspectives into lessons
e Accepts input from others, regardless of their backgrounds

C. Perception of Purpose Self 1

C1. Understands the long term goals of teaching and learning

e  Focuses on the development of lifelong learning

e Demonstrates how lessons build on each other and where
student learning is headed.

e Establishes challenging, yet attainable goals for all students

C2 Creates a climate that promotes fairness and equity

e Demonstrates equality in instruction, participation, and
involvement

e Establishes clear rules and consequences and consistently
applies them

C3. Committed to ongoing professional development

e Actively develops own content knowledge and pedagogy
C4. Demonstrates commitment to developing the “whole” student

e Helps P-12 students meet their social, emotional, physical, and
cognitive needs

e Shows understanding that the student must have basic needs
met before learning can occur

D. Frame of Reference Self 1

D1. Primary focus on student learning

e Maodifies lessons as they progress
e Maintains the focus on student success rather than lesson
completion

D2. Reflects on one’s performance

e  Consistently reflects to refine teaching and learning
e Able to communicate when a lesson did or did not work well

D3. Modifies instruction to increase student learning

e Demonstrates modifications to instruction based on student
outcomes

D4. Builds and maintains positive professional relationships with
students

e Develops and maintains student rapport
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e (Creates a safe environment where the student positively
responds to the teacher
e  Consistently maintains professional boundaries

D5. Builds and maintains positive professional relationships with 1 2 3
colleagues

e Develops and maintains a professional relationship with the
P-12 and university school staff, instructors, and peers

Comments on any of the above performance criteria:

Student Signature

Signature

Signature indicates discussion about, not necessarily agreement with, the evaluation.

Distribution: White—Student Yellow: Office Pink: Evaluator
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Dispositions and Professional Behaviors Checklist
Northern Kentucky University

College of Education and Human Services

Instructions: This form is used to assess key elements of students’ performance—their dispositions and
professional behaviors. The form is designed to rely on the professional judgments of the student’s instructors,
cooperating teachers, or supervising teachers. It is essential that the ratings provided are based on first hand
observations and interactions with the students. It is essential to have fair and accurate professional judgments in
order to assess student progress and design appropriate intervention and growth plans.

This assessment form addresses four major categories that have been shown to be associated with teacher
effectiveness. Students are to be assessed on each of the four categories on a scale of 1 to 7. The scores on the
major categories serve as a composite or aggregated judgment of a students dispositions and professional
behaviors and are the only scores used by the college to assess the students. Hence the student’s aggregated score
on the instrument, ranging from 4 to 28, (the sum of A. + B. + C. + D.) is used to gage the current dispositions. The
indicators (A1, A2...) and sample behaviors (On time, prepared, follows through...) are used as the basis for the
professional judgment to score the major category.

The 1 to 7 scale is used to judge a students current, observable level of dispositions and professional behaviors.
The following rubric should be used as the basis for the professional judgment:

Rating of 1 or 2

Rating of 4

Ratings of 6 or 7

The student demonstrated a low
level of the necessary professional
behaviors and dispositions.

| would not want this student as a
teacher of a child of mine at this
time.

The student demonstrated
many/most of the behaviors and
dispositions in the indicators and

example behaviors. The student has
the potential to develop into an
effective teacher.

Most students will fall into this
category.

The student demonstrated an
exceptional level of professional
behaviors and dispositions that are
among the highest | have observed.

I would definitely want this student
as a teacher of a child of mine.
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Background: There is a significant body of research indicating that teachers’ dispositions/perceptions about
students, about teaching, and about themselves, strongly influence classroom culture and the impact they will
have on student learning and development. Below is a brief description of four areas of dispositions that serve as
the theoretical and research basis for this form and make up the dispositional element of the program’s
conceptual framework.

Perceptions of self - A person’s self-perceptions are probably the most important factor relating to educator
effectiveness. Simply stated, effective educators are confident in their ability to help people learn and they believe
they have “what it takes" to handle the problems they confront. Another self-perception of effective teachers is
the ability to identify with diverse individuals and groups. The best educators proactively find ways of
individualizing learning environments to take into account individual, racial, cultural and generational differences.

Perceptions of others - Effective educators see people in essentially realistic and positive ways. They see students
as generally dependable, able and worthy. Effective educators believe that when students are provided with the
opportunity, they will more frequently than not do what's right, that students usually have the ability to cope and
deal with their own problems and can be trusted.

Perceptions of purpose - The best educators see their job in a larger context as one of releasing a student's inner
potential to become whatever her talents and interests might permit. They are concerned with how students will
develop and behave, not only in class today or this year, but tens of years from now. They see their jobs as helping
students grow into good world citizens and the kinds of neighbors we all want to live near.

Frame of reference - All educational situations involve both people and things. The best educators know that to
make learning meaningful and useful, they must deal with the human aspects - the feeling, beliefs and attitudes of
students. So good teachers listen to students' problems, try to make their classes challenging and non-threatening,
display a sense of humor and realize that good teaching means that students grow not only in the quantity of
knowledge but in their mental health as well.

Continuous assessment: The College of Education and Human Services is always striving to improve the ways in
which it assesses students. If you have suggestions for improving the way we collect data or for improving this
instrument, please let us know. Sent suggestions/comments to ryanc@nku.edu.


mailto:ryanc@nku.edu
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Undergraduate Education Programs
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Dispositions: The professional behaviors educators are expected to demonstrate in their interactions with
students, families, colleagues, and communities. Candidates (NKU students) will be introduced to the
education programs’ conceptual framework, including the dispositions information, in EDU 104. They will
read and review human relations incidents, reflect on them, and then write a reflection of their own personal
dispositions based on the information presented to them in the EDU 104 class.

The dispositions information will be taught to candidates again in the Admissions Practicum, when they will
review and further discuss the dispositions information. Candidates will also self-assess their dispositions
based on the human relations incident they wrote in EDU 104. During the Admissions Practicum the
university supervisor will observe the candidates’ interaction with P-12 students and then complete the
admissions’ dispositions checklist recommendation form. The cooperating teacher will also complete the
admissions’ recommendation form on each candidate. In addition, candidates will ask one professor (who
can be an education, arts/science, or other professor) to complete the recommendation form. The
recommendation forms will then be submitted to the Advising Center, as part of each candidate’s admissions’
application to the education programs. Candidates who are "waived" from the admissions’ practicum will be
required to have their recommendation forms completed by two professors (preferably at least one
Arts/Science professor) and a P-12 teacher they have worked with during their observation hours.

During the admissions practicum, any candidate who is evaluated as 1, 2, or 3 on any of the criteria listed on
the dispositions/ professional behaviors checklist will be asked to meet with the university professor and/or
admissions practicum coordinator to further discuss the evaluation. This discussion could lead to several
outcomes, ranging from a “warning” about the candidate’s behavior to deferral from being admitted to an
education program.

When all three recommendation forms have been submitted for each candidate they will be reviewed by the
admissions practicum coordinator. Any candidate who receives a 1, 2, or 3 on 25% or more of the completed
criteria listed on the dispositions/professional behaviors checklist will be referred to the Associate Dean for
Undergraduate Programs. The Associate Dean will then take the information about the candidate(s) to the
Admissions Appeal Committee for further review and discussion to determine if the candidate should be
admitted to an education program. The committee will make one of two decisions:

a. Full admission based on information received

b. Deferred Admission
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If the candidate is recommended for deferral he/she can appeal that decision by bringing additional evidence
to the Admissions Appeal Committee and petition for full admission. The admissions’ committee is composed
of the following: Associate Dean for Undergraduate programs (chair), admissions practicum coordinator,
arts/science rep, coordinator of student teaching, TEC secretary, and TESL chair. Any candidates deferred for
full admission can reapply during the next semester.

Once candidates are fully admitted and continue on to Professional Semester I, Il, Ill (if appropriate) and
student teaching they will be continuously assessed on dispositions in their respective practica. Using the
same check list used by the admissions’ practicum professor, candidates will be assessed in their practica/
student teaching by their professors and cooperating teachers. Any candidate who is evaluatedasa 1, 2, or 3
on any of the dispositions/ professional behaviors criteria will meet with the appropriate practicum professor
for discussion and mentoring. Any candidate who receives a 1, 2, or 3 on 25% or more of the completed
criteria listed on the dispositions/professional behaviors checklist will be referred to the department chair
and/or associate dean for further discussion and potential removal from the education program.

Each student’s dispositions evaluations are available for all faculty to access and review as needed. The
dispositions data will be aggregated and reviewed by the appropriate program faculty to make any needed
program changes.
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Kentucky Teacher Standards

STANDARD 1: THE TEACHER DEMONSTRATES APPLIED CONTENT KNOWLEDGE

The teacher demonstrates a current and sufficient academic knowledge of certified content areas to
develop student knowledge and performance in those areas.

1.1 Communicates concepts, processes, and knowledge.
Accurately and effectively communicates concepts, processes and/or knowledge and uses vocabulary

that is clear, correct and appropriate for students.

1.2 Connects content to life experiences of student.
Effectively connects most content, procedures, and activities with relevant life experiences of students.

1.3 Demonstrates instructional strategies that are appropriate for content and contribute to student
learning.
Uses instructional strategies that are clearly appropriate for the content and processes of the lesson and

make a clear contribution to student learning.

1.4 Guides students to understand content from various perspectives.
Provides opportunities and guidance for students to consider lesson content from different perspectives

to extend their understanding.
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Identifies misconceptions related to content and addresses them during planning and instruction.

STANDARD 2: THE TEACHER DESIGNS AND PLANS INSTRUCTION

The teacher designs/plans instruction that develops student abilities to use communication skills, apply
core concepts, become self-sufficient individuals, become responsible team members, think and solve
problems, and integrate knowledge.

2.1 Develops significant objectives aligned with standards.

States learning objectives that reflect key concepts of the discipline and are aligned with local or state
standards.

2.2 Uses contextual data to design instruction relevant to students.
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Plans and designs instruction based on contextual (i.e., student, community, and/or cultural) and pre-
assessment data.

2.3 Plans assessments to guide instruction and measure learning objectives.

Prepares assessments that measure student performance on each objective and help guide teaching.
2.4 Plans instructional strategies and activities that address learning objectives for all students.
Aligns instructional strategies and activities with learning objectives for all students.

2.5 Plans instructional strategies and activities that facilitate multiple levels of learning.

Plans instructional strategies that include several levels of learning that require higher order thinking

STANDARD 3: THE TEACHER CREATES AND MAINTAINS LEARNING CLIMATE

The teacher creates a learning climate that supports the development of student abilities to use
communication skills, apply core concepts, become self-sufficient individuals, become responsible team
members, think and solve problems, and integrate knowledge.

3.1 Communicates high expectations.

Sets significant and challenging objectives for students and verbally/nonverbally communicates
confidence in students’ ability to achieve these objectives.

3.2 Establishes a positive learning environment.

Establishes clear standards of conduct, shows awareness of student behavior, and responds in ways that
are both appropriate and respectful of students.

3.3 Values and supports student diversity and addresses individual needs.
Uses a variety of strategies and methods to supports student diversity by addressing individual needs.
3.4 Fosters mutual respect between teacher and students and among students.

Treats all students with respect and concern and monitors student interactions to encourage students to
treat each other with respect and concern.

3.5 Provides a safe environment for learning.

Creates a classroom environment that is both emotionally and physically safe for all students.
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STANDARD 4: THE TEACHER IMPLEMENTS AND MANAGES INSTRUCTION

The teacher introduces/implements/manages instruction that develops student abilities to use
communication skills, apply core concepts, become self-sufficient individuals, become responsible team
members, think and solve problems, and integrate knowledge.

4.1 Uses a variety of instructional strategies that align with learning objectives and actively engage
students.

Uses a variety of instructional strategies that engage students throughout the lesson on tasks aligned
with learning objectives.

4.2 Implements instruction based on diverse student needs and assessment data.
Implements instruction based on contextual information and assessment data.
4.3 Uses time effectively.

Establishes efficient procedures for performing non-instructional tasks, handling materials and supplies,
managing transitions, and organizing and monitoring group work so that there is minimal loss of
instructional time.

4.4 Uses space and materials effectively.
Uses classroom space and materials effectively to facilitate student learning.
4.5 Implements and manages instruction in ways that facilitate higher order thinking.

Instruction provides opportunity to promote higher-order thinking.
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STANDARD 5: THE TEACHER ASSESSES AND COMMUNICATES LEARNING RESULTS

The teacher assesses learning and communicates results to students and others with respect to student
abilities to use communication skills, apply core concepts, become self-sufficient individuals, become
responsible team members, think and solve problems, and integrate knowledge.

5.1 Uses pre-assessments.

Uses a variety of pre-assessments to establish baseline knowledge and skills for all students.

5.2 Uses formative assessments.

Uses a variety of formative assessments to determine each student’s progress and guide instruction.
5.3 Uses summative assessments.

Uses a variety of summative assessments to measure student achievement.

5.4 Describes, analyzes, and evaluates student performance data.

Describes, analyzes, and evaluates student performance data to determine progress of individuals and
identify differences in progress among student groups.

5.5 Communicates learning results to students and parents.

Communicates learning results to students and parents that provide a clear and timely understanding of
learning progress relative to objectives.

5.6 Allows opportunity for student self-assessment.

Promotes opportunities for students to engage in accurate self-assessment of learning.
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STANDARD 6: THE TEACHER DEMONSTRATES THE IMPLEMENTATION OF TECHNOLOGY

The teacher uses technology to support instruction; access and manipulate data; enhance professional
growth and productivity; communicate and collaborate with colleagues, parents, and the community;
and conduct research.

6.1 Uses available technology to design and plan instruction.

Uses technology to design and plan instruction.

6.2 Uses available technology to implement instruction that facilitates student learning.
Uses technology to implement instruction that facilitates student learning.

6.3 Integrates student use of available technology into instruction.

Integrates student use of technology into instruction to enhance learning outcomes and meet diverse
student needs.

6.4 Uses available technology to assess and communicate student learning.
Uses technology to assess and communicate student learning
6.5 Demonstrates ethical and legal use of technology.

Ensures that personal use and student use of technology are ethical and legal.

STANDARD 7: REFLECTS ON AND EVALUATES TEACHING AND LEARNING

The teacher reflects on and evaluates specific teaching/learning situations and/or programs.

7.1 Uses data to reflect on and evaluate student learning.

Reflects on and accurately evaluates student learning using appropriate data.

7.2 Uses data to reflect on and evaluate instructional practice.

Reflects on and accurately evaluates instructional practice using appropriate data.
7.3 Uses data to reflect on and identify areas for professional growth.

Identifies areas for professional growth using appropriate data.
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STANDARD 8: COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS

The teacher collaborates with colleagues, parents, and other agencies to design, implement, and

support learning programs that develop student abilities to use communication skills, apply core

concepts, become self-sufficient individuals, become responsible team members, think and solve
problems, and integrate knowledge.

8.1 Identifies students whose learning could be enhanced by collaboration.

Identifies one or more students whose learning could be enhanced by collaboration and provides an
appropriate rationale.

8.2 Designs a plan to enhance student learning that includes all parties in the collaborative effort.
Designs a plan to enhance student learning that includes all parties in the collaborative effort.

8.3 Implements planned activities that enhance student learning and engage all parties.
Implements planned activities that enhance student learning and engage all parties.

8.4 Analyzes data to evaluate the outcomes of collaborative efforts.

Analyzes student learning data to evaluate the outcomes of collaboration and identify next steps.

STANDARD 9: EVALUATES TEACHING AND IMPLEMENTS PROFESSIONAL DEVELOPMENT

The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky’s
learning goals, refines the skills and processes necessary, and implements a professional development
plan.
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Identifies priority growth areas and strengths by thoroughly and accurately assessing current
performance on all the Kentucky Teacher Standards.

9.2 Identifies priorities for professional development based on data from self-assessment, student
performance and feedback from colleagues.
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Identifies priorities for professional development based on data from self-assessment, student
performance and feedback from colleagues.

9.3 Designs a professional growth plan that addresses identified priorities.
Designs a clear, logical professional growth plan that addresses all priority areas.

9.4 Shows evidence of professional growth and reflection on the identified priority areas and impact
on instructional effectiveness and student learning.

Shows clear evidence of professional growth and reflection relative to the identified priority areas and
impact on instructional effectiveness and student learning.

STANDARD 10: PROVIDES LEADERSHIP WITHIN SCHOOL/COMMUNITY/PROFESSION

The teacher provides professional leadership within the school, community, and education profession to
improve student learning and well-being.

10.1 Identifies leadership opportunities that enhance student learning and/or professional
environment of the school.

Identifies leadership opportunities in the school, community, or professional organizations and selects
one with the potential for positive impact on learning or the professional environment and is realistic in
terms of knowledge, skill, and time required.

10.2 Develops a plan for engaging in leadership activities.

Develops a leadership work plan that describes the purpose, scope, and participants involved and how
the impact on student learning and/or the professional environment will be assessed.

10.3 Implements a plan for engaging in leadership activities.

Implements the approved leadership work plan that has a clear timeline of events/actions and a clear
description of how impact will be assessed.

10.4 Analyzes data to evaluate the results of planned and executed leadership efforts.

Analyzes student learning and/or other data appropriately to evaluate the results of planned and
executed leadership efforts.
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Transition Points

Transition Point | T

Full

Admission

Knowledge

Required Standardized Test Score

Course Success with a C or better

64 hours of coursework

Overall GPA of 2.5

Professional GPA of 2.5

CMST 101 B or better

ENG 291 B or better/ pass proficiency exam
Dispositions

Dispositions/ Professional Behaviors Checklist

ePortfolio

Transition Point Il T

Admission to

Student Teaching

Knowledge

Course Success with a C or better
Overall GPA of 2.5

Professional GPA of 2.5

Content GPA 2.5

Skills

University Supervisor Lesson Evaluation

Cooperating Teacher Lesson Evaluation
Dispositions

Dispositions/ Professional Behaviors Checklist

ePortfolio

Transition Point III T

Knowledge
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Program

Completion

Course Success with a C or better
Degree Course Requirements Completed
Overall GPA 2.5

Professional GPA of 2.5

Content GPA of 2.5

Skills

University Supervisor Lesson Evaluation

Cooperating Teacher Lesson Evaluation
Dispositions

Dispositions/ Professional Behaviors Checklist

ePortfolio

Teacher Work Sample
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